A Letter to New Students from Philosophy & Religious Studies coordinator, Professor Ken Howarth:
The study of philosophy and religious studies may involve more questions than answers - an appreciation of the value of pursuing issues and problems, for which there may never be tidy settled answers or solutions, yet are nonetheless worthily and fruitfully explored. For instance, a better grasp and understanding of complex (or simple!) issues may be achieved, even if no conclusive answer is ever possibly reached. There is a reason why many of the issues philosophical and religious scholars engage in are often called, perennial, enduring questions. Often this exploring involves uncovering common assumptions, “givens”, and other presuppositions and prerequisites that are often overlooked and thus not carefully or at all considered by many people. This is a common blind spot and indeed is much of Socrates was up to way back when. Students, like Socrates, similarly wind up analyzing and challenging many ideas and approaches that are part of both the general and their personal status quo. This is part of the work of being a student, and it can be challenging in many ways, including sometimes unsettling what is taken for granted, as well as what is taken to be absurd. 
This does not mean that established ideas and practices are necessarily attacked (or embraced), or that the radical and bizarre is embraced (or attacked)! Generally, good sense, however understood and pursued, leaves the studied mind somewhere between such extremes, and is a function of disciplined judgments. Study is grounded in the disciplining, regulating methods involving self-awareness of and the careful crafting of definitions, frameworks and other parameters of discourse, such as objectivity, logic and empirical evidence. Prioritizing and privileging thinking over and above knowing (using fitting reasons to arrive at a supported position, rather than 'having' an answer, only then fishing around for support for it) is a brief, if simple description of the 'way' of disciplined study, teaching and practice. Scientific practice, in a sense, applies this sort of general approach into more specific development, pursuant to the conditioning aspects of the particular phenomena being investigated. So, philosophical study can be seen as ‘prior’ to and broader than scientific studies, before possible ways to settle, tidy up and ‘package’ methods, measures or solutions to difficult matters have been achieved. 
Following this and other reasons, many new students are less comfortable with the quality of the results of philosophical and religious studies thinking, being less definitive than many arrived at in science, language, mathematics and vocational classes, as well as those already in mind prior to study, even if the limits of clarity and judgment have been reached. In one sense, judgments are opinions in so far as they are not strictly conclusions that close further deliberations on the matter. What’s merely generally so or best is plainly not universally true or necessary. For instance, philosophy and religious studies often ‘uses’ facts in its findings, and studies just what facts are in general, rather than just having a fact or facts determine a finding. Conclusions that are to some degree stable, though still tentative and revisable may not have all that comes with the certainty of any absolute answer, but they may nevertheless serve as useful, essential achievements and tools. Becoming adept in these fields involves reconciling their and science’s (at least current) limits, and getting ‘comfortable’ with criteria to differentiate between what is or can be known or settled and how versus what is not, or cannot be known or settled,  and the what and how of what is better and worse, incompletely resolved judgments, findings and opinions. One must avoid the Perfectionist Fallacy. This entails becoming carefully committed to the notion that just because a firm, exact answer is not available, it does not mean that all opinions are created equally, especially when diligently established standards of judgment are developed, applied and respected. Not all views are positions, and not all positions, let alone views, are equal.
One skill that a philosophy and religious student is called on to master is to understand how that, as human beings or citizens, people can be understood to have the freedom and right, and be entitled to their views, which as such may warrant respect, as is. But as a student here, views are incomplete and one’s ‘positions’, that is, ‘views’ that are developed, established and supported by recognized, testable criteria, must be subject to criticism and must earn the respect, consideration and acceptance of others (and hopefully of oneself!). What merits respect here is the endeavor to make one’s opinions defensible through the ways like those discussed above. Therefore, even though a philosophy or a religious studies professor does and will not 'profess' or tell students just what is true, right, or so, etc., nor target or aim to change what students' specific views or positions are, s/he will strive to hone the ways students consider ever important and daily matters in general, and thus, for themselves. Thus, as students learn to engage matters differently, there is the chance that some ideas that they walked into class with will wind up being re-viewed--sometimes challenged, sometimes bolstered, sometimes left alone--as an effect or result of doing and learning... well. This is a risk that comes with striving to become a learned or studied person, with a more sharply honed intellectual toolkit to be applied in whatever field`
, and perhaps, make strides towards becoming wise.
